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Abstract
The purpose of this literature review is a discussion of three different categories of
instructional coaching (teacher-centered coaching, student-centered coaching, and differentiated
coaching) and the purposes of each type of coaching model. The review first examines the
evolution of coaching and how it was first introduced into school systems. As the first coaching
model of peer coaching spread around the nation, refinements were made and new coaching
models introduced. Technology has changed the landscape of education, and schools are looking
for effective methods to assist teachers in preparing students for an unknown future. The practice
of traditional professional development methods is no longer effective in providing teachers the
skills they need to prepare students for the ever-changing world. Instructional coaching, when
well-designed and supported by administrators, can be an effective way of improving
instructional practices and increase student learning.
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Application of Instructional Coaching Models
Joyce and Showers (1980) conducted a two-year study to determine the most effective
ways teachers acquire skills to improve their instructional practices. These scholars found that
certain conditions need to be present in teacher training if the teachers are going to retain and
transfer their learning. The results of their study led Joyce and Showers to introduce the idea of
peer coaching (Joyce & Showers, 2002; Showers & Joyce, 1996). Even with its long history, a
standardized definition of instructional coaching is not available (Kraft, Blazer, & Hogan, 2018).
Most scholars agree that instructional coaching includes an individual who works with a teacher
or team of teachers to observe and discuss instructional strategies with the goal of improving
student achievement (Aguilar, 2013; Joyce & Showers, 2002; Kise, 2017; Knight, 2007; Kraft,
Blazer, & Hogan, 2018; Sweeney, 2013). The methods an instructional coach uses may vary
according to the needs of the district, the school, or the individual teacher. In addition,
instructional coaches may use a variety of styles to accomplish the main goal of having a positive
impact on student achievement.
In 2014, the state of Iowa adopted its Teacher Leadership and Compensation (TLC)
program to encourage school districts to invest in more teacher leadership roles. As a result,
almost every school district in Iowa utilizes some form of instructional coaching (IA Dept. of
Ed., 2019). Yet, even under the TLC program, one standardized definition and method of
instructional coaching has not been articulated. Instead, school districts determine what they
want from their teacher leaders and set goals according to the district’s needs (Bloom, Castegna,
Moir, & Warren, 2005). A flexible definition can be a benefit to schools and districts adopting
instructional coaching programs as they are able to adapt the programs to their unique
improvement goals.
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Without a standardized definition of instructional coaching, coaches can perform a
multitude of roles, depending on the situation. At one time, a coach may be a resource specialist,
while at another point he/she could be acting more as a mentor. Other common roles an
instructional coach may carry include data coach, curriculum specialist, learning facilitator,
professional development coordinator, co-teacher, and whatever may be needed at the time
(Killion & Harrison, 2017; Knight, 2007; Kraft, Blazer, & Hogan, 2018). According to Killion
and Harrison (2017), perhaps one of the most important roles an instructional coach has is that of
a change agent. The purpose of any instructional coaching program is to assist teachers in
making changes that will lead to improved student performance.
Instructional coaching programs may also follow different methods. While there are
several coaching models available, they can be separated into three main categories: teachercentered coaching, student-centered coaching, and a differentiated or blended style of coaching.
The teacher-centered coaching (TCC) model places the teacher at the center of the coaching
cycle. The coach works with a teacher to identify an instructional change the teacher would like
to make in his/her practice (Aguilar, 2013; Eisenberg, 2016; Knight, 2007). This may include
implementing a new strategy, or it could be that the teacher wants to improve an instructional
strategy he/she is already using. The student-centered coaching (SCC) model emphasizes using
student data to drive the coaching cycles (Sweeney, 2013). The teacher and the coach analyze
student work to determine areas the teacher needs to work on to improve student performance.
Finally, the differentiated coaching (DC) model combines aspects of both TCC and SCC,
depending on the goals identified by the teacher and the coach (Bloom, Castegna, Moir, &
Warren, 2005; Fazel, 2013; Kise, 2017).
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With the implementation of coaching as part of many school improvement strategies, it is
critical that school systems evaluate the purpose of coaching, the role coaches play in each of the
models, and the goals that each model is designed to achieve. This literature review will examine
the foundation of instructional coaching in schools and the impact each of the three main models
has on both instructional practices and student learning. Instructional coaching can be beneficial
to improving student achievement, but only if the right coaching model is put into place, and the
instructional coaches have the necessary support they need to accomplish the tasks.
Review of the Literature
Evolution of Instructional Coaching
Coaching is not a new concept. Athletes have been coached for centuries, singers have
voice coaches, and there are also coaches in the business world. Instructional coaching has
grown in education over the last few decades (Knight, 2007), but this practice is based on the
coaching models in other areas.
Executive coaching is practiced in the business world. This type of coaching, which is
also referred to as transformational coaching or process coaching, uses a process to help
employees identify and work through obstacles to achieve success (Knight, 2007). Killion and
Harrison (2017) explain that Hargrove (1995) describes coaching as a way to develop new ways
of thinking. Executive coaches work with individuals to collect data, provide feedback, and
design action plans to achieve the desired results. Whitmore (2017) uses the term performance
coaching and developed the GROW model. GROW stands for Goal, Reality, Options, and Will
(p. 96). The focus of executive or performance coaching is on helping the employee set and
reach professional goals.
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Another area where coaching has become popular is in one’s personal life. People may
hire life coaches to help them with more personal areas, such as health or finances. These types
of coaches are known as co-active coaches because the coaches work as partners with the client
to achieve a more balanced life (Killion & Harrison, 2017; Knight, 2007). In co-active coaching,
the client sets the agenda, and the coach is there to ensure that the client stays on track and
reaches his or her goals. The main purpose of co-active coaching is for the coach to support the
client, but the client is in control of his/her goals and the process.
Coaching teachers began with the introduction of peer coaching in the 1980s after
realizing that most educational reform efforts did not lead to improved academic quality
(Showers & Joyce, 1996). Peer coaching often involves teams of teachers planning together,
observing each other, and offering feedback to improve their professional practice (Killion &
Harrison, 2017). In an effort to keep coaching from appearing evaluative, the practice of peers
providing feedback to each other was eliminated (Joyce & Showers, 2002; Showers & Joyce,
1996). Peer coaching is about collaboration. With all that teachers are asked to do, collaborating
on planning and teaching may reduce some stress.
Instructional coaching takes on many of the qualities of the other types of coaching. In
general, the main goal of instructional coaching is to improve teacher performance by
collaborating with one or more individuals with a similar background in order to achieve a
desired result. The way teachers are trained to be instructional coaches and the different models
used to implement coaching can vary from district to district, school to school, coach to coach.
Leadership Development and Coaching
Instructional coaches must be able to employ leadership skills so that they can facilitate
continuous learning in the teachers they coach. Whitmore (2017) defines coaching as “unlocking
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people’s potential to maximize their own performance” (pp. 12-13). Leaders are often tasked
with the job of bringing out the best in their employees for the benefit of the entire system.
Effective leaders are able to tap into the employees’ skills and talents and inspire them to grow
beyond expectations (Wiseman, Allen, & Foster, 2013). Coaches must be good leaders so that
they can inspires teachers to want to improve and then be able to provide the leadership to help
them develop professionally.
Mieliwocki and Fatheree (2019) state that effective leaders build positive relationships
with others, listen to their clients, understand adult learning theory, and model the behaviors they
want to help their clients achieve. Whitmore (2017) adds that responsible leaders of the future
need to have “values and vision and to be authentic and agile and internally aligned” (p.
224). According to Whitmore, development is a journey, and coaches can help to guide people
on this journey. Coaches must also be values-driven and have a vision if they are to guide people
on the journey of personal development.
When coaches, as leaders, focus on improving instructional practices, students will
perform better (Goodwin, Gibson, Lewis, and Rouleau, 2018; Mieliwocki & Fatheree, 2019).
Coaching should ignite the teacher’s curiosity, which will then motivate the teacher to want to
make changes to his or her practice. People are less likely to want to change when they are given
directives and not shown why change is necessary. According to Mieliwocki and Fatheree, an
effective leader possesses the skill to help individuals become curious about new ways of doing
something. Instructional coaches ignite a teacher’s desire to change by making them aware of the
current reality and asking questions to help them come up with techniques as potential
improvement for student learning.
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Three Models of Coaching
Common instructional coaching models seen in school systems can be placed into three
categories: teacher-centered, student-centered, and differentiated. These three broad categories
encompass more specific coaching models, but all coaching models have the goal of changing
instructional practices to improve student learning (Aguilar, 2013; Killion & Harrison, 2017;
Knight, 2007; Sweeney, 2013). The difference among the three categories is in the focus of the
coaching.
Teacher-Centered Coaching
In teacher-centered coaching (TCC), the focus of instructional coaching is to help the
teacher improve his or her instructional practice (Sweeney, 2013). Coaches take teachers through
a coaching cycle in an effort to help each teacher become aware of how he or she is
implementing a particular strategy or instructional practice. Becoming aware of one’s practice is
the first step in creating a desire to change (Whitmore, 2017). Following the TCC model
involves a structured coaching cycle that includes a pre-observation conference, an observation,
and a post-observation conference (Knight, 2007). During the pre-observation conference, the
coach and the teacher collaborate to determine the teacher’s instructional goal. This goal is based
on something the teacher wishes to change or implement. For example, a teacher may have come
across a new strategy to help students with vocabulary. The coach will ask the teacher questions
until they can agree upon a goal for the lesson to be observed. Then, the coach will observe the
teacher and take notes. During the post-observation conference, the coach reveals the data that
was collected and continues to ask questions that will help the teacher reflect upon the lesson.
The purpose of TCC is for the coach to guide the teacher into becoming aware of his or her
practices, set a goal to change or improve those practices, and then guide the teacher into
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reflecting upon his or her practices. The coach is not an evaluator and does not attempt to push
the teacher into a particular way of thinking. However, the goal of the coach may be to help the
teacher become better at a district or school-wide practice.
One teacher-centered instructional coaching model was developed from the Partnership
Philosophy framework (Knight, 2007). The idea behind this framework is that coaches work
with teachers to help them become aware of their instructional practices so that the teachers can
make instructional changes. Knight’s framework follows the pre-observation conference,
observation, reflective conference cycle. In the pre-observation conference, coaches ask guiding
questions to help the teacher determine an instructional goal and how the coach can collect data.
After the observation, which may be videotaped, the coach asks the teacher to first reflect on
what went well before sharing the data that the coach collected. In Knight’s model, the coach
asks probing questions and practices active listening (Knight, 2016), allowing the teacher to
drive the conversation and notice areas of strength as well as areas of improvement.
Aguilar (2013) also promotes a teacher-centered coaching model, but she views most
coaching models as coming from a deficit perspective, or focused on fixing the teacher.
Aguilar’s coaching model views the teacher as an expert with whom the coach must build a
relationship before the teacher can be coached. Rather than trying to fix the teacher, Aguilar
suggests that coaches focus on the teacher’s strengths and promote the idea of continuous
improvement. A key part of Aguilar’s coaching model is to ask questions, not just about
instructional practices and goals, but about the teacher as an individual. Once the coach knows
and understands the teacher, coaching is easier because the teacher feels valued and sees the
coach as someone who can help him or her grow as a professional.
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Student-Centered Coaching
Sweeney (2013) supports a student-centered approach to instructional coaching. School
systems invest both money and talent into instructional coaching systems, and they need to know
that their investment is having an impact on student learning. Maintaining a focus on improving
student success, Sweeney advocates that coaches work with teachers around evidence of student
learning rather than evidence of instructional practices. Sweeney’s model asks coaches to help
teachers set learning targets and design formative assessments to monitor progress. Teachers are
asked to design lessons based on how well students are performing. Student-centered coaching
moves the focus of coaching from the teacher’s actions to student performance.
Hasbrouck (2016) developed her student-focused model to improve literacy skills in
students. Hasbrouck’s model, which was primarily developed for improving literacy instruction,
has been used in all content areas. In agreement with Hasbrouck’s model, Aguilar (2013)
articulated that the student-focused model is not designed to help teacher’s fix their instructional
practices. The student-centered coaching model emphasizes that the role of coaches is to provide
the support teachers need to maintain effective practices with a lens on student performance. The
slight change in perspective from how can the teacher become a better instructor to how can the
teacher help the students perform better is meant to create a more welcoming coaching
environment. The focus on student work may lead to a change in instructional performance, or it
may lead to the coach assisting the teacher in other ways, such as designing better assessments.
The student-focused coaching model utilizes student work as evidence with less emphasis on
teacher reflection.
An instructional coach performs various roles, depending on the teacher’s needs. In the
student-focused model, following the three-part coaching cycle is just one option. Since the
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emphasis is on analyzing the success of students, the teacher may need the coach to engage in
services other than observing and conferencing. The coach may assist by finding resources,
teaching a new strategy, or collaborating with the teacher to solve a problem. The coach is there
to help the teacher improve student performance no matter what that means to the teacher.
Whether following Hasbrouck’s (2016) model or Aguilar’s (2013) model of coaching, one of the
main characteristics of the student-focused model is to build a mutually respectful relationship
between the coach and the teacher.
Differentiated Coaching
A third instructional coaching model can be categorized as differentiated or blended
coaching. Kise (2017) describes differentiated coaching as using a both/and perspective rather
than an either/or perspective. In other words, coaches need to consider the individual
personalities of each teacher so that the coach can create the best coaching experience. By
understanding the teacher’s personality, the coach can adapt his/her strategies to ensure that the
teacher’s needs are being met in a way that fits with the teacher’s values and beliefs.
Differentiated coaching does not focus solely on changing instructional practices or on analyzing
student data. Rather, the coach utilizes any strategy that will best meet the goals and the needs of
the teacher (Bloom, Castagna, Moir, & Warren, 2005; Kise, 2017). Differentiated coaching
allows the coach to work with the teacher on instructional practices, student performance, or
both.
Fazel (2013) presents a different version of a coaching model called the Teacher-CoachStudent model. This model differs from both the teacher-centered model and the studentcentered model in that the coach works with both the teacher and the students to develop an
inquiry-based learning environment. Like the other models, the coach builds a relationship with
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the teacher and practices active listening. Unlike the other models, the goal of the coaching cycle
is to model inquiry-based learning with the teacher so that the teacher may then practice inquirybased learning with his or her students. In Fazel’s model, the students are an integral part of the
learning process and not the passive recipients of the coaching.
Coaching as Professional Development
Instructional coaching is often offered as an alternative to traditional forms of
professional development (PD). These traditional forms of PD, where a large group of teachers
gather to hear an expert espouse a new strategy or introduce a new initiative, are ineffective
(Goodwin, Gibson, Lewis, & Rouleau, 2018; Knight, 2007; Kraft, Blazer, & Hogan, 2018).
Schools in the United States spend millions of dollars each year on PD programs, yet the
research has shown no significant improvement in either teacher instruction or student
achievement (Garet et al., 2008; TNTP, 2015) from most PD methods. Many traditional PD
programs provide generic messages rather than specific strategies that meet the needs of
individual teachers (Kraft, Blazer, & Hogan, 2018; TNTP, 2015). Even if the topic of the
presentation is inspiring, teachers lack both time and training to fully and effectively implement
new initiatives provided through traditional forms of PD. It stands to reason that if teachers are
not effectively implementing new initiatives, those initiatives have little to no impact on student
achievement. School districts around the nation have turned to coaching as a method of
providing job-embedded, individualized forms of PD that teachers can implement and practice
with guidance (Galey, 2016; Kraft, Blazer, & Hogan, 2018).
With an effective instructional coaching program, many of the issues that make
traditional professional development ineffective are resolved. Instructional coaching techniques
involve several principles of andragogy, or adult learning theory (Cox, 2015). A key principle of
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andragogy is that adults want to be involved in the design of their learning. In traditional PD, the
learning is designed by a small group of individuals and pushed out to teachers. Instructional
coaching makes PD more personal by having the coach work directly with a teacher or a small
group of teachers to set goals, then determine how the teacher will progress toward those
goals. Instructional coaching methods give teachers a voice in their professional learning and
growth.
Birnie (2019) conducted a small study to see how coached clients in the business field
perceived the coaching process. From studying three individuals, Birnie found that the coached
clients were unfamiliar with how to best utilize the coaching services. In the beginning of their
coaching experience, the clients allowed the coaches to take the lead and guide them. However,
once they gained more experience with the coaching process, they became more empowered and
began to identify their own learning goals. Instructional coaches, therefore, should keep in mind
that teachers who are new to being coached may not feel comfortable in leading their own
learning. It is important that coaches get to know the teachers and their concerns before
expecting the teachers to fully engage in the coaching process.
Another principle of andragogy is that adults learn better when they can make
connections to prior knowledge (Cox, 2015). Connecting to prior knowledge is important for all
learners, but for adults, it also means that the coaches should respect the teacher’s knowledge
and experience when designing the learning program. Traditional PD is often a one-size-fits-all
message, assuming that all teachers need to know the same strategies or information to be
motivated to make a change. By working with individual teachers, instructional coaches are able
to take into consideration the experiences of that teacher, as well as the teacher’s values and
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beliefs. When teachers are able to build upon what they already know, they are more likely to
include new strategies in their professional practice.
Andragogy also states that for adults to want to make a change, they need to feel some
sense of urgency or see an immediate application of the change. A problem with traditional PD
methods is that some teachers either do not feel the sense of urgency, or they are not provided
the time to learn how to apply the new learning so that change can occur. Instructional coaching
cycles often last between four and six weeks as the coach works with the teacher to identify the
goal, design a plan, observe the teacher implementing the plan, reflect on the implementation and
make revisions, and finally conduct more observations and more reflections until the strategy has
been learned and the goal met. Coaches can help the teacher collect and analyze data so that the
need for change is clear. The coach then works with the teacher to develop new strategies or
improve existing strategies that will improve instruction.
Adult learning theory also states that adults are driven more by intrinsic motivation than
extrinsic rewards and consequences (Cox, 2015). Extrinsic rewards are effective at motivating
people for short-term goals, but not at helping people with long-term change (Pink, 2009). For
true change to take place, teachers need to have the time to practice the new learning and be able
to reflect and make adjustments. According to Pink, motivation involves giving the individual a
choice in what needs to be changed, making the new learning challenging and achievable, and
clearly stating the purpose or need for the change. Instructional coaching methods are designed
to be sustained over time and focused on improving a specific skill (Kraft, Blazer, & Hogan,
2018). Teachers who are given time and support will be able to see the effects of the changes
they make and continue to adjust and improve their instructional practices.
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Coaches as Change Agents
We live in a constantly changing world in which people will need to be able to adapt to
situations that we cannot currently imagine. Teachers, especially, need to engage in new learning
so that they can prepare students for a world filled with technology and jobs that do not yet exist
(Esteves, 2019; Marx, 2015). Instead of dispensing knowledge to students, teachers need to be
able to create curriculum that utilizes active learning with a focus on critical thinking and
problem-solving skills. Teachers heavily trained in content must learn new ways of teaching to
meet future needs.
The purpose of most PD models is to introduce new ideas that are meant to change the
way people do business as usual (Killion & Harrison, 2017). As indicated earlier, traditional PD
sessions are ineffective because of lack of follow-through and connections to individual needs.
Instructional coaching, however, is a more effective way of facilitating change in individuals
because it is on-going and job-embedded (Sweeney, 2013). The need to prepare students for an
unknown future means that we need to move from accepting the status quo to a culture of
continuous improvement. Esteves (2019) informs us that the amount of technical information
doubles every two years, so teachers must keep up with societal changes.
Hall and Hord (2015) explain that change is a process that takes time and involves
working through stages. To assist individuals through the change process, it is important to
assess how they feel about change and where they are in the process. Hall and Hord created the
Concerns-Based Adoption Model (C-BAM) to assist leaders in identifying where an individual
stands in the change process and to provide leaders with strategies to help people work through
the change process. The authors provide several tools, such as the Stages of Concern
questionnaire, the Levels of Use framework, and the Innovation Configuration map, to assist
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leaders in guiding individuals through change. Coaches can use these tools to assess where
teachers are in the change process and design coaching sessions to make the process easier for
teachers.
One of the most useful tools an instructional coach can use with a teacher in the change
process is the Innovation Configuration map (Hall & Hord, 2015). This map describes the stages,
from beginning to full implementation, of an innovation that the teacher is attempting to learn.
Once the instructional coach and the teacher set a goal and identify strategies to reach that goal,
an Innovation Configuration map can be utilized to help the teacher reflect on the progress he or
she is making. Use of an Innovation Configuration map is nonjudgmental; therefore, it makes an
effective reflection tool to help the teacher grow professionally.
Change is a personal experience (Hall & Hord, 2015), and personal change is
complicated (Knight, 2007). Teaching is not just a job for most people, it is part of who they are.
Change affects one’s habits, behaviors, and/or long-held beliefs. When a teacher is asked to
change, more is involved than just adding a new strategy to their practice. Those strategies are
tied to the teacher’s personality and way of life. Coaches can make the change process less
threatening if they have the right tools and understand how to use them.
Impact of Coaching on Student Achievement
Students need to learn 21st-century skills that require critical thinking and problemsolving skills (Esteves, 2019; Marx, 2015) if they are to be successful members of our future
society. Preparing students for high-stakes tests or asking them to complete artificial assignments
that do not have real world applications will not get students ready for the future. The Iowa
Department of Education’s (2019) TLC program is built on the idea that “[i]mproving student
learning requires improving the instruction they receive every day” (p. 4). Coaching, as a method
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for helping teachers learn and implement new ways of teaching that will engage students in
active learning, may have the greatest impact on student achievement.
The goal of instructional coaching programs is to have a positive impact on student
achievement. Some coaching models focus on teacher-centered approaches, while others focus
on a more student-centered approach. Kraft, Blazer, and Hogan (2018) conducted a metaanalysis of over 60 studies on the effects of coaching, and they found teacher coaching has a
significant impact on both the teacher’s instructional practice and student achievement. The
greatest impact, however, was on the improvement of teacher instructional practices. Many
scholars agree that improving the quality of instruction leads to an increase in student
performance (Darling-Hammond, Hyler, & Gardner, 2017; Kraft, Blazer, & Hogan, 2018; Wang,
2017). Whereas research suggests that coaching improves the quality of teaching, that
improvement tends to have a small impact on student performance.
In their meta-analysis, Kraft, Blazer, and Hogan (2018) found that small coaching
programs were twice as effective as larger coaching programs in improving both instructional
effectiveness and student achievement. One explanation for smaller coaching programs being
more effective may be that coaches tend to have a greater effect when working with a small
number of teachers (Wang, 2017). Kraft, Blazer, and Hogan suggest that larger coaching
programs face a greater challenge of finding high-quality teachers to fill the number of coaching
positions the school needs. Thus, if the larger programs are not able to find enough qualified
coaches, the coaches may be stretched too thin to be as effective as they could be.
Impact of Coaching on Teachers
An effective coaching program can have profound effects on the teacher. Gladwell
(2008) found that for continuous improvement, individuals need to participate in at least “ten
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thousand hours of deliberate practice” (as cited in Aguilar, 2013, p. 7) to truly master a new skill.
Gathered in a large auditorium to listen to the same message as every other person in that
auditorium is not deliberate practice. On the other hand, teachers working with a coach to plan
and implement new learning while receiving both support and feedback is deliberate practice.
Though one round of coaching may not change the teacher’s habits, continuous work with
coaches is more effective than a one-size-fits-all professional learning session. Through the use
of instructional coaching programs, teachers can engage in professional learning as part of their
daily teaching routine.
Coaching Encourages Collaboration
Knight (2007) suggests that “[c]ollaboration is the lifeblood of instructional coaching” (p.
27). In all instructional coaching models, the coach and the teacher work together in some
fashion to effect change. Collaborating may include the coach and the teacher planning a lesson
to co-teach (Sweeney, 2013), or it could be a coach working with a team of teachers to assist
them in analyzing student data (Killion & Harrison, 2017). The very introduction of a coach
means some type of collaboration will take place.
Coaching Builds on Teacher’s Expertise
Adult learning theory explains that adults are more willing to learn a new skill if they are
able to have a voice and build on what they already know (Cox, 2015). Whether a teacher is
implementing a new strategy or learning a new position, acknowledging the teacher’s skills and
connecting those skills to the new learning is key to being a successful coach. As part of her new
position as an academic leader at Vanderbilt University Medical Center, Kim Rathmell was
coached by an outside expert (Rathmell, Brown, & Kilburg, 2019). Over a two-year period,
Rathmell grew as a leader through her experiences with her coach. The coach encouraged
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Rathmell to use the expertise she had gained from her previous position as an academic physical
scientist to make decisions for her new role in leadership. When something did not turn out as
expected, the coach used the opportunity to guide Rathmell into new ways of thinking, but she
did not throw away the previous knowledge. Instead, the coach helped Rathmell build on what
she already knew so that she could improve her leadership skills and her expertise in her field.
Coaching Creates Long-Term Change
Research completed by Joyce and Showers (2002) concluded that 95% of the teachers
who receive coaching in the classroom continue to use the new skill in their practice. In contrast,
0% of the teachers used the new skill in the classroom after learning the theory through
discussion or demonstration, and 5% used the new skill when receiving feedback after practicing
the skill. Adding coaching to the learning process, where teachers are coached while teaching,
dramatically improves the teacher’s retention of the knowledge and usage of the new skill in
instructional practice (Showers & Joyce, 1996).
In addition to retaining improvements in instructional practices, coaching can lead to
long-term changes in school culture. An effective coaching program where coaching is seen as a
method of professional growth and not as a way to fix a teacher’s instruction can lead to a
positive culture (Eisenberg, 2016). Coaching builds a more transparent culture with teachers
collaborating and supporting each other to develop lessons and strategies that benefit all students
in the building (Killion & Harrison, 2017). School leaders who promote coaching as a model for
continuous growth make it easier for teachers to want to work together.
Limitations of Instructional Coaching Programs
A big question for many districts is whether or not the cost of instructional coaching is
worth the benefits. Experts argue that school districts spend millions of dollars on PD every year,
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and with evidence that traditional PD is ineffective in producing long-term, systemic change, an
investment in coaching is well worth it (Roy, 2019). However, for the coaching program to have
the desired results, it must be well-planned, sustainable, and supported by administration and
teachers.
When an instructional coaching program is not well-planned, it can lead to ineffective
coaching practices. In an eight-year study of coaches from over 20 middle schools, Kane and
Rosenquist (2018) found that coaches are often spread too thin to be effective. Principals may be
pressured to make short-term changes and might use coaches in more administrative ways than
for individualized professional development. On the other hand, if a coach is hired by a district
rather than a school, the coach may not spend enough time in one school to build positive
relationships with the teachers. An effective coaching program clearly describes the role and
purpose of the coach and allows the coach to build relationships with the teachers.
Garet et al. (2008) found that adding coaching to a rigorous professional development
model that includes many hours of intensive, focused study in one area did not significantly
improve retention of teacher knowledge or student performance. Teachers in Group A received
48 hours of training from experts in a workshop-style institute, while teachers in Group B
received an additional 60 hours of coaching along with the workshop training. Teachers in both
groups had a greater retention of knowledge in reading strategies and instruction than the control
group; however, student test scores did not show a significant improvement. In addition, the year
after the training and coaching were no longer implemented, neither teachers nor students
demonstrated continued positive results. To better assess the effect coaching may have on
student achievement, more long-term studies are needed. One may conclude that if instructional
coaching improves the teacher’s knowledge and practice, that continued implementation of the
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improved practice will eventually lead to improved student performance. Just as it takes time for
a teacher to reap the benefits of coaching to improve instructional strategies, it will take time to
realize the impact the improved teaching methods has on student achievement.
The main goal of education is to prepare students to be as successful as possible in the
future. School districts invest millions of dollars in professional development every year, and
that money should be spent on programs that will yield the best results for academic success.
More studies are needed to assess the effectiveness of instructional coaching. Without a
standardized definition of coaching, or a single coaching model, true benefits of coaching are
difficult to assess. Instead, a district or school needs to determine their desired results, to identify
the best method to help teachers move through the change process, to implement a well-designed
plan, and to provide the necessary support to follow through on the changes.
Conclusion
As schools and school districts continue to find ways to improve instruction and increase
student achievement, instructional coaching is becoming more popular. Instructional coaching,
however, should not be considered a fad or the newest trend in education. When planned well
and used appropriately, instructional coaching can be an effective method to deliver professional
learning.
School leaders need to determine the best model of instructional coaching to use before
fully implementing a coaching program. If the goal is to implement a school- or district-wide
initiative, then a teacher-centered coaching model is the best choice. In the TCC model, the
coach works with the teacher to set a goal, then observes the teacher in practice. The coach
collects data for the teacher around the goal, shares the data with the teacher, and facilitates a
reflecting conference. The discussion around the data allows the teacher to become aware of his
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or her instructional practices and the effects they are having on student learning. With the
assistance of the coach, the teacher reflects on his or her teaching practices and modifies his/her
instruction to reach the intended goal. The TCC model is best when one coach is working with
several teachers to improve instruction. Researchers found that by improving instructional
practices, student achievement will improve (Darling-Hammond, Hyler, & Gardner, 2017;
Wang, 2017). Kraft, Blazer, and Hogan (2018) discovered that improving instructional practices
has a small effect on increasing student achievement. More studies need to be conducted to
measure the true effects instructional coaching has on improving instruction as a way to increase
student achievement. Once instructional coaching has been found to improve instructional
practices, then researchers need to assess the relationship between the improved instruction and
student achievement.
Schools with established effective teaching practices should consider implementing a
student-centered coaching model. The SCC model places the emphasis on student work rather
than instructional practices. Coaches using this model recognize the strengths and knowledge of
teachers as they build positive relationships to understand the unique qualities of each teacher.
By understanding the personalities of the teachers, the coach can assist them in finding ways to
improve student achievement. Coaches may complete formal coaching cycles with the teacher,
or they may partake in informal coaching practices. Informal coaching practices could include
finding resources for the teacher, co-planning a lesson, or modeling a lesson, to name a few. In
SCC models, the coaching structure varies in an effort to help teachers do what is needed to
improve student performance.
The differentiated coaching model is the best choice for schools and districts that are both
implementing new strategies and focusing on specific areas of student achievement. While all
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coaching models have a goal to improve student achievement, the differentiated coaching model
recognizes that some teachers may need to be coached in using a specific strategy, while other
teachers may need to focus on designing better assessments to check student achievement. The
differentiated coaching model provides more flexibility to the school and district to meet the
individual needs of the teachers while working toward student growth.
Unlike many traditional PD methods, instructional coaching is not a one-size-fits-all
remedy to what ails the educational system. To ensure that instructional coaching programs are
successful, there should not be a standardized definition of instructional coaching or a single
model for school usage. School districts need to have the flexibility to identify the best coaching
model for achieving their improvement goals. Once the district’s goals have been identified, the
school leaders must thoroughly design a coaching program with clearly defined roles and
responsibilities for the coaches. School administrators need to support the coaching program and
allow coaches to work with teachers in a non-evaluative manner. Instructional coaching should
never be seen as a punishment or a way to fix the teacher. School leaders have a responsibility to
encourage teachers to utilize coaching as a form of professional learning. School leaders must
also realize that coaching programs may need to change over time. A district that begins with a
teacher-centered model may change to a student-centered model once the desired initiative has
been successfully implemented by teachers. As new teachers are hired, a differentiated coaching
model may need to be employed. If instructional coaching programs are designed well and
viewed as personalized professional learning for all teachers, students will be the benefactors of
the improved school system.

INSTRUCTIONAL COACHING MODELS

25

References
Aguilar, E. (2013) The art of coaching: Effective strategies for school transformation. San
Francisco: Jossey-Bass.
Birnie, J. (2019). Client-led coaching? First-time coaching clients' experience. International
Journal of Evidence Based Coaching and Mentoring, 13, 102-113.
https://doi.org/10.24384/z58c-3k83
Bloom, G., Castagna, C., Moir, E., & Warren, B. (2005). What is blended coaching? In Blended
Coaching: Skills and Strategies to Support Principal Development (pp. 53-59). Thousand
Oaks, CA: Corwin.
Cox, E. (2015). Coaching and adult learning: Theory and practice [PDF]. New Directions for
Adults and Continuing Education, 148, 27-38. Retrieved from https://doiorg.ezproxy.nwciowa.edu/10.1002/ace.20149
Darling-Hammond, L., Hyler, M. E., & Gardner, M. (2017, June 5). Effective Teacher
Professional Development [PDF]. Learning Policy Institute. Retrieved from
https://learningpolicyinstutite.org/sites/default/files/Effective_Teacher_Professional_Dev
elopment_REPORT.pdf
Eisenberg, E. (2016, July 1). The path to progress: Instituting a culture of coaching this school
year. Literacy Today, 34(1), 10-11. Retrieved from http://ezproxy.nwciowa.edu/
login?url=https://search-proquest-com.ezproxy.nwciowa.edu/docview/
1806387906?accountid-28306
Esteves, J. (2019). Did you know 2019 [Video file]. Youtube. Retrieved from
https://youtube.com/watch?v=bTM06NZOyDQ&t=63s

INSTRUCTIONAL COACHING MODELS

26

Fazel, P. (2013). Teacher-coach-student coaching model: A vehicle to improve efficiency of
adult institution. Social and Behavioral Sciences, 97, 384-391. https://doi.org/
10.1016/j.sbspro.2013.10.249
Galey, S. (2016, May 1). The evolving role of instructional coaching in U.S. policy contexts
[PDF]. The William & Mary Educational Review, 4(2), 54-71. Retrieved from
https://scholarworks.wm.edu/cgi/viewcontent.cgi?article=1044&context=wmer
Garet, M. S., Cronen, S., Eaton, M., Kurki, A., Ludwig, M., Jones, W., Uekaha, K., Falk, A.,
Bloom, H., Doolittle, F., Zhu, P., & Sztejnberg, L. (2008). The impact of two professional
development interventions on early reading instruction and achievement. Washington,
D.C.: US Department of Education, Institute of Education Sciences.
Goodwin, B., Gibson, T., Lewis, D., & Rouleau, K. (2018). Unstuck: How curiosity, peer
coaching, and teaming can change your school. Alexandria, VA: ASCD.
Hall, G. E., & Hord, S. M. (2015). Implementing change: Patterns, principles, and potholes.
Boston: Pearson.
Hasbrouck, J. (2016). Student-focused coaching. Theory Into Practice, 56(1), 21-28.
https://doi.org/10.1080/00405841.2016.1252219
Iowa Department of Education. (2019, Fall). 2018-2019 statewide end-of-year report summary
[PDF]. Teacher Leadership and Compensation System. Retrieved
from https://educateiowa.gov/sites/files/ed/documents/201819_TLC_Statewide_End_of_Year_Report_Summary_10-24-2019.pdf
Joyce, B., & Showers, B. (1980, February). Improving inservice training: The messages of
research [PDF]. Educational Leadership, 37(5), 379-385. Retrieved from
https://pdfs.semanticscholar.org/931c/9318e243cab4af443a92eafd8a29bc58da6f.pdf

INSTRUCTIONAL COACHING MODELS

27

Joyce, B. R., & Showers, B. (2002). Student achievement through staff development (3rd ed.).
Alexandria, VA: ASCD. Retrieved from
http://web.a.ebscohost.com.ezproxy.nwciowa.edu/ehost/ebookviewer/ebook/bmxlYmtfX
zg3NTE2X19BTg2?sid=448a8c57-607b-4b97-9f0c-a49b9a6ce067@sdc-vsessmgr01&vid=0&format=EB&rid=1
Kane, B. D., & Rosenquist, B. (2018, April 1). Making the most of instructional coaches:
Although coaching shows promise for professional development, some instructional
coaches are spread too thin to focus on instruction. Phi Delta Kappan, 99(7), 21.
https://doi.org/10.1177/0031721718767855
Killion, J., & Harrison, C. (2017). Taking the lead: New roles for teachers and school-based
coaches (2nd. ed.). Oxford, OH: Learning Forward.
Kise, J. A. G. (2017). Differentiated coaching: A framework for helping teachers change.
Thousand Oaks, CA: Corwin.
Knight, J. (2016). Better conversations: Coaching ourselves and each other to be more credible,
caring, and connected. Thousand Oaks, CA: Corwin.
Knight, J. (2007). Instructional coaching: A partnership approach to improving instruction.
Thousand Oaks, CA: Corwin.
Kraft, M. A., Blazar, D., & Hogan, D. (2018, August). The effect of teacher coaching on
instruction and achievement: A meta-analysis of the causal evidence. Review of
Educational Research, 88(4), 547-588. https://doi.org/10.3102/0034654318759268
Marx, G. (2015). A guide to twenty-one trends for the 21st century: Out of the trenches and into
the future. Bethesda, MD: Education Week Press.

INSTRUCTIONAL COACHING MODELS

28

Mieliwocki, R., & Fatheree, J. (2019). Adventures in teacher leadership: Pathways, strategies,
and inspiration for every teacher. Alexandria, VA: ASCD.
Pink, D. (2009). Drive: The surprising truth about what motivates us. New York: Riverhead
Books.
Rathmell, W. K., Brown, N. J., & Kilburg, R. R. (2019). Transformation to academic leadership:
The role of mentorship and executive coaching. Consulting Psychology Journal: Practice
and Research, 71(3), 141-160. http://dx.doi.org/10.1037/cpb0000124
Roy, T. (2019). Coaching for significant and sustained change in the classroom: (A 5-step
instructional coaching model for making real improvements). Retrieved from
https://ebookcentral-proquest-com.ezproxy.nwciowa.edu
Showers, B., & Joyce, B. (1996, March). The evolution of peer coaching. Educational
Leadership, 53(6), 12-16. Retrieved from http://www.ascd.org/publications/ educationalleadership/mar96/vol53/num06/The-Evolution-of-PeerCoaching.aspx#:~:text=In%201980%2C%20we%20believed%20that,Joyce%20and%20S
howers%201980%2C%20p.&text=We%20hypothesized%20that%20teachers%20attempt
ing,assistance%20at%20the%20classroom%20level
Sweeney, D. (2013). Student-centered coaching at the secondary level. Thousand Oaks, CA:
Corwin.
TNTP. (2015). The mirage: Confronting the hard truth about quest for professional development
[PDF]. Retrieved from https://tntp.org/assets/documents/TNTP-Mirage_2015.pdf
Wang, S. (2017). "Teacher-centered coaching": An instructional coaching model [PDF]. MidWestern Educational Researcher, 29(1), 20-39. Retrieved from

INSTRUCTIONAL COACHING MODELS

29

https://mwera.org/MWER/volumes/v29/issue1/V29n1-Wang-VOICES-FROM-THECLASSROOM.pdf
Whitmore, J. (2017). Coaching for performance: The principles and practice of coaching and
leadership (5th ed.). London: Nicholas Brealey Publishing.
Wiseman, L., Allen, L., & Foster, E. (2013). The multiplier effect: Tapping the genius inside our
schools. Thousand Oaks, CA: Corwin.

